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We will set all students on a path to
success.




Tennessee Technical Assistance Network (TN-TAN)

provides school districts, administrators, educators, and families access to high-quality training, resources, and supports

designed to improve outcomes for students with disabilities, ages 3-22.

@I ntensive Behavior

TRIAD at Vanderbilt Univ ersity Medical Center provides technical assistance for
complex behavior support needs and associated training. Supports include direct
instruction for staff on behavior assessment and interv ention implementation, as well as
ongoing coaching to help students engage within their least restrictive environments.

@RTI 2-A+RTI?-B

Tennessee Tiered Supports Center assists districts and schools as they build and
implement an aligned student support sy stem. The center provides training, coaching,
and resources for building an aligned framework for tiered academic and behav ioral
supports.

©® Assistive Technology

The Assistive Technology Project (ATP) assists districts and staff in building capacity to
provide assistiv e technology supports for students with disabilities. Supports include
strategic action planning, professional development, direct coaching for staff, and
access to AT equipment-lending libraries for assessment trials.

® Preschool

AnLar assists in building capacity and sy stems to support meaningful access to
preschool for students with disabilities. Supports include strategic action planning,
prof essional dev elopment, leadership coaching, preschool program ev aluation and

support implementing evidence-based practices in inclusiv e settings.

@Autism

TRIAD at Vanderbilt Univ ersity Medical Center prov ides training, consultation, and
coaching services designed to support educators in their classrooms and dev elop
school and sy stem-wide supports to address needs specific to students with autism
spectrum disorder (ASD).

@ Secondary Transition

Transition Tennessee provides a range of services to transition stakeholders to improv e
in-school and post-school outcomes for transition-aged students (14-22) with disabilities.
Supports include tiered technical assistance for in-school transition stakeholders and
resources and services specific to educator and family needs.
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Tennessee Tiered Supports Center

Provides training and
technical assistance
to improve district and
school capacity to
Implement
RTI>-A + RTI*-B

- TDOE TN-TAN Grant Contract, June 2021
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Sustainable Model of Support
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Ongoing Support
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RTI%-A and RTI?*-B:
Two Frameworks Aligned
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A mistake we often make in education is to plan
the curriculum materials very carefully, arrange all
the instructional materials wall to wall, open the
doors of the school, and then find to our dismay
that they’ve sent us the wrong kids.
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RTI*-A + RTI%-B

ESSENTIAL COMPONENTS FOR ALL TIERS
Leadership

Assessment

Data-Based Decision Making
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Key Features of RTI?-A + RTI%-B

Effective implementation of R y ‘lE .

RTI2-A and RTI?-B is: s

. Data-Based
¢ allgned, o Decision
« evidence-based, and E
o culturally responsive.
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Essential Components
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Evaluating Tiered Supports

RTI*-A + RTI*-B
District Capacity Assessment — Tennessee

Overview
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RTI=-A + RTI=-B
School Implementation Fidelity Assessment

Owverview
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Annual Implementation Plan

RTI=-A + RTI=-B Implementation Plan - el =
Evaluaze Analyze
District or School Nama:
Essential Component(s): Subcompenent(s): ltem(s):
' Goal 1 - What is the desired outcome?

Define = Whal is the problem?

Analyze — Why is the problem occurring, and what data validate our hypothesisT

Implement
What are our action sleps? Commants

What Who | When | Status

[] Mot started

[ n progress

[ Completad
| Date:

[ Mot started

[_] Im progress

[ Completed

Date:

[] Mot started

[] In progress

[ Completed
| Date:

Evaluate — Have we achieved our goal? [ ] Yes
Drate Evaluated: ] Mo - Action steps are still in progress.
[ Mo - a0 actions steps are complete. We need to revisil
the problem-solving prooess,
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The Case for Alignment

 Research shows a clear relationship between
academic and behavior challenges.

o Students with specific learning difficulties often have
other disabilities that exist at the same time.

 Difficulties in either area, academic or behavior, are
associated with adverse long- and short-term
outcomes.

oy | @
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The Case for Alignment

e Academic supports positively impact behavior and vice
versa.

o Students in need of both supports make greater
Improvements when both areas are considered.
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(Campbell etal., 2018; Warmbold-Brann, 2017; Zaheeretal., 2019) © Tennessee Department of Education




Pathways to Academic and
Behavior Challenges

Behavior challenges reduce access to
Instruction

Underlying attention deficits cause

challenges in both areas
Four

Pathways Early academic challenges increase
social rejection

Inadequate response to academic
Intervention leads to behavior
challenges

onm @
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Student Scenario E[®

Part A

Tiffany Is a first-grade student. According to Tiffany’s
winter MAP scores, she is reading slightly below grade
level, and she is missing several key skills in
mathematics.

Discuss the following questions with your team:

1. Whatis the problem?

2. Why is the problem occurring?

3. Based on the available data, what might student
support look like?

onm @
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Student Scenario E[®

Part B

Tiffany also has severe anxiety that makes her afraid to leave her
home. She is frequently tardy or absent. Tiffany has been referred
to the RTI>-B team.

Discuss the following questions with your team:

1. How does the additional data change your perspective of the
problem and possible solutions?

2. Whatfollow-up questions should the RTI>-B team ask?

3. Whatare the long- and short-term outcomes of Tiffany’s
behavior?

 How mightthese behaviors affect Tiffany socially?
 How mightthese behaviors affect Tiffany academically?

omm |@
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Aligned Problem Solving

An aligned problem-solving
process can improve the
efficiency and effectiveness of
tiered support.
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Assessment Process

Progress
Monitoring

Diagnostic
Screening Assessment
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Data-Based Decision Making

e Occurs at all levels, from
Individual student to district

e Uses multiple data sources
to make decisions
regarding the:

« selection of instructional
practices,

* intensification of
Instruction and supports,
and

e [dentification of students
with disabilities.

oy | @
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Data-Based Decision Making

Problem-Solving Process

e RTI>-A + RTI%-B consider academics and behavior data
together.

 When we have limited data, we have a limited view of the
problem.

f. Define \'

Evaluate Analyze

klmplementJ
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Special Education

Individuals with Disabilities Education Act (IDEA)

 The use of tiered support strategies cannot be used to
delay or deny an evaluation when a disability is
suspected.

o Students DO NOT have to go through all tiers of a
tiered support system prior to special education
evaluation.

e Students should continue to receive intervention while
the evaluation is being conducted.

« A student may be identified as having a disability and
also receive instruction and intervention through tiered
support strategies. On |@

(Individualswith DisabilitiesEducation Act, 2004) © Tennessee Department of Education
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Supporting Student Behavior
within RTI?-A + RTI%-B:

Overview of RTI?-B
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School Inventory Fidelity Assessment
(SIFA) Close-Up

INSTRUCTION and INTERVENTION

Environment for Learning Score
32. School staff explicitly teach and review school-wide expectations for learning.

33. School staff use a continuum of strategies to promote student independence,
academic engagement, and behaviors that align with school-wide expectations.

34, Teachers deliver explicit and culturally responsive instruction with flexible access
points for all students.

Tier 1 Score

35. The school uses core instructional programs that are standards-based, research-
based, and delivered with high-quality instructional materials.

Tier 2 Score

36. The school provides skill-based and research-validated Tier 2 interventions with
standardized and well-articulated procedures for delivery.

37. Trained interventionists deliver Tier 2 interventions to small groups of students with
similar needs.

Tier 3 Score

38. The school provides individualized Tier 3 interventions that are more intensive than
Tier 2 interventions.

39. Highly qualified, well-trained interventionists deliver Tier 3 interventions to students
in need of intensive support.

omm |@
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School Inventory Fidelity Assessment

(SIFA) Close-Up

INSTRUCTION and INTERVENTION

f:::;‘;:n"““”" 1 Point 3 Points 5 Points Data Sources
32. School staff explicitly | The school has 3-5 AND AND Instructional
teach and review p’?ﬁiﬁ‘l’ﬂlﬁ Smt?d school- The school has a developed The school has a evaluation data
school-wide wide expectations for teaching matrix that identifies schedule for whenthe || occon plans
expectations for learning. contexts in which the expectations | expectations should be
learning. are in place/should be met. taught and reviewed for | School-wide
all students. calendar
AND Teaching matrix
The matrix provides examples of AND iered Fideli
observable behaviors that meet the | The School Leadership }';w,h';“"d';{g
school-wide expectations. Team has procedures in
place to ensure the
AND expectations are taught
— nd reviewed accordi
The school has lesson plans for atﬂlhﬂ Emedm: "9
teaching each expectation.
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RTI2-A + RTI2-B Across Tiers

School-wide expectations are taught and reviewed.

A continuum of strategies exists to promote student
Independence and academic engagement.

Instruction provides flexible access for all students.
Instruction is explicit and culturally responsive.

omm |@
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Environment for Learning

o Students complete instructional tasks, volunteer
responses, and/or ask appropriate questions.

o Students follow behavioral expectations and directions.

e Students are engaged in the work of the lesson from
start to finish.

e Students and their teacher demonstrate joy for learning
through positive relationships.

onm @
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Features of School Climate

Safety Engagement Environment

Cultural
Competence

Emergency

Readiness Physical

Relationships

Physical Instructional

School
Participation

Mental

Emotional

Health
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RTI2- B Resources

e RTI?-B Manual

This Is Tennessee’s guide for implementing a behavior-
focused student support framework.

e RTI%-B Implementation Videos

These videos were created by Tennessee Behavior
Supports Project.
 Center on PBIS

Federally funded center tasked with improving capacity
to establish a PBIS framework.

onm @
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https://nam04.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.tn.gov%2Fcontent%2Fdam%2Ftn%2Feducation%2Fspecial-education%2Frti%2Frti2b_framework.pdf&data=05%7C01%7Cdia.davis%40vanderbilt.edu%7Cd80a8d3198e743bdb27c08db7d6e3a12%7Cba5a7f39e3be4ab3b45067fa80faecad%7C0%7C0%7C638241684594224885%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=NGi8bEzSZCIQZPeZLvR7mD9L4OA%2FGXRH0aVJKW7h%2FsY%3D&reserved=0
https://vimeo.com/user48631126
https://www.pbis.org/

RTI2- B Resources

 PBIS Apps

Resource and tools to support educators to create more
positive environment for all students.

e National Center on Intensive Intervention

Resources, tools, and courses to build capacity to
support implementation of intensive intervention in
academics and behavior.

omm |@
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https://www.pbisapps.org/
https://intensiveintervention.org/
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Supporting Student Behavior
within RTI?-A + RTI%-B:

Tier | Practices and Resources

TN Department of

——— Education



Universal Support

Focuses on providing all students with a strong
foundation

Uses high-quality instructional materials (HQIM)
Provides flexible access to grade-level standards

Is appropriate for approximately 80-85% of a student
population

onm @
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Schoolwide Expectations

« Create schoolwide expectations that are:

e Drief,

e positively stated,

e broad (applicable to all settings and people),
 memorable,

 Inclusive of classroom routines, and

e promote academic engagement.

e Consider school details such as school mascot or
slogan.

onm @
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Schoolwide Expectations
Engaging Key Collaborators

o Seek input form key collaborators.

e Ask families to provide feedback and ideas about
how to implement the expectations at home.

o Ask families how often and the best method to
communicate expectations.

o Link expectations to student learning to maximize their
Impact.

o Gather student feedback on what expectations should
look like when developing plans to teach them.

onm @
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Teaching Expectations

e Develop lesson plans for
every school setting.

e Create lessons that
iInclude opportunities to

e teach,

e model, and

e practice
expectations.

* Incorporate instructional
strategies.

omm |@
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Incorporate Gradual Release of
Instruction

| Do... The teacher models looking in
the text to answer a question and then
describes her thought process.

DO, We Do... The teacher asks the
We Do students to practice answering
guestions about the text and provides
verbal prompts throughout the activity.
You Do...

You Do... Students independently
answer comprehension questions
about text.

O |@
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Lesson Plans to Model Behavior

Elementary School Lesson Plan Example — Restroom
Purpose: This is an example resournce that can be adapted and us=d to feach schoolwide expectations.

Schoolwide Expectations Lesson Plan: Restroom
Lesson plans should be taught in the area and take 10-15 minutes.

ﬂD{B'C‘tIH Ther students will use safe, respectful, and respansible behaiors when using the restroom.
Safting Classroom bathraom or schaol bathroom.
Expectations (Refer Io Schooiwide Expedialions Matd)

Sai8C Use soap and water for washing hands. Keep restrooms dean and dry.
Respactiul: Hanor privacy. Wail patiently for your lumn
Responalble: Flush toilet afer use. Use quickly, then wash hands.

Examiplasz: 1. Knmocking on the bathroom door ar stall door and $hen waiting patiendy away from the daar if
Teach using “I do, s e,
e do jﬂu?!}.” 2. Flushing oiled when finished, picking up any garbage thal may have dropped, and exiting the
' bathroorm stall
3. Washing hands at the sink with soap and waler
4. Wipirg down anourd the sink with @ paper towel if 2 is wel
Hon-Examplas: 1. Qpening the door when someans says they are in thene,
Adults madal 2. Wat Aushing the tales.
only. 3. Leaving without washing hands.
4. Lesaving water all over the sink anea
5. Staying and talking in the bathnoom afler hands are washed.
Faollow Through 1. Students will use either a paper ar electronic version al matching a picture o the
and Practice By paciation

2. Bludents will sy the sapectation represented by the pictune and aither e eacher o
siudenis will match the writhan axpectation ba the picha e,

3. This can be made into a dass activity by having students mode| the bebendar while the
leacher takes pictures far the matching gama

4. The teacher can lesd students to do a Brain Blun in which they say avery expectation about
using the restroom they can think af while the ieacher wiites down all of the ideas

Acknowledgment: | 1. The teacher datribules Sickets to acknowladge shudents exhibiting safe, respactiul, and

Recogniza responsible behaviers in the restroom, The tescher pairs acknowledgement tickebs with
appropriata behavior-spedfic praia,

behaviorwhen it | 2. The teacher can consider using a class-wids acknowledgement sysbem (eg., Mystary
CCurs. Behavior of the Day, Behavior BINGO, 2o} fo help encourage approgriate behaviors,

omm |@
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Acknowledging Expected Behavior
What is Reinforcement?

Reinforcement Is a
consequence that
Increases the likelihood
of a person engaging in
that behavior again.

@TH-TAN |@
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Acknowledging Expected Behavior
What is an Acknowledgement System?

e A system that reminds
E adults to praise
students for engaging
In the desired
® behaviors
« A system to

acknowledge expected
behaviors

Ommy |@
ess

ee Department of Education



Responding to Challenging
Behavior

Punishing problem behavior without a positive,
educative approach has been shown to increase
aggression, vandalism, truancy, and dropouts.

@TH-TAN |@
S -
Tennessee Department of Education

(Mayer & Sulzer-Azaroff, 1990; Skiba, Peterson, & Williams, 1997)



Tier | Behavior Resource Packs

 Teaching Expected
Behavior

 Acknowledging
Expected Behavior

 Responding to
Challenging Behavior

Access by logging into BOX
(create a free account).

@TN-TAN | @
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Tier | Resources

e Center on PBIS
PBIS Practice Briefs
e Tennessee TSC
 More resource packs (coming soon!)

e Building Strong Schools series (open-access video
series)

onm @
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https://www.pbis.org/resource-type/practice-briefs#classroom-pbis

Tier Il Resources

Tennessee TSC
o Check-In/Check-Out resource packs
« Additional Tier Il resources and videos
o Tier Il modules (coming soon!)

onm @
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Tier Ill: TRIAD Resources

Functional Behavior Assessment Intervention Planning Guide
Review
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https://vkc.vumc.org/assets/files/triad/tips/Functional_Behavior_Assessment_Review.pdf
https://vkc.vumc.org/assets/files/triad/tips/Functional_Behavior_Assessment_Review.pdf
https://vkc.vumc.org/assets/files/triad/tips/Intervention_planning_first_then.pdf

Data Informs Practices

Starting Day 1, What skills Where are more
what do our do we need students
students need? to teach? struggling?
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Questions?

Dia Davis — Dia.Davis@vanderbilt.edu
Jessica Eshbaugh — Eshbaugh@utk.edu
Vicki Perry — VSPerry@memphis.edu
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Connect With Us

For more information on Tennessee TSC and
TN-TAN, connect with us online, over email, or on
soclal media.
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Tuesday-Thursday
Please Share Your Feedback:

You may access the PD by navigating here:
https://stateoftennessee.formstack.com/forms/2023fpi_pd_survey
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